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would two years later. Moore wrote that "the counselling in the Writing
Clinic attempts to be invariably friendly and sympathetic. To allow the
student to feel stupid or unwelcome or badgered is fatal to the securing of

the voluntary and persistent effort" ("The University of Illinois Writing
Clinic" 11). Furthermore, Peter Carino ("Early Writing Centers"; "Open
Admissions") and, more recently, Beth Boquet have presented accounts
of writing centers past that displayed considerable diversity and, in many

instances, a set of practices and challenges similar to contemporary ideas.
Still, it is Moore's account and the idea of early writing centers as drilland-practice sweat shops that has come for many to define the history of
our field. The persistence of such characterizations of writing center
history perhaps marks a discipline in progress, one that attempts to
legitimize its future by rallying around a convenient - and frightening version of its past, what Peter Carino labels the "Evolutionary Model" of
writing center history ("Open Admissions").
In what follows, I show that the reality of Robert Moore and his
Writing Clinic is far more complex than previously assumed. In fact, the
history I offer is a familiar narrative about the politics of writing centers

and writing programs designed to meet the needs of under-prepared
students. It is also a "survivor" story about a Writing Clinic that existed for

nearly 40 years, far outlasting other components of a remedial program

because it served certain rhetorical, political, and pedagogical needs.
While the familiarity of this narrative - its ordinariness - seems antitheti-

cal to the "uniqueness" of writing center identity and thus claims for
disciplinarity, the similarities between writing centers past and writing
centers present offers a disciplinary history that is built upon continuity
and persistence rather than upon antagonism. Thus, the story of Robert
Moore and the University of Illinois Writing Clinic might be far more
emblematic of our field than Moore's detractors realize.

Meeting Robert Moore
Let me start with what I know about Robert Hamilton Moore,
culled from archival records at the University of Illinois3 and at George
Washington University, email with Moore's GWU colleagues, and various publications: He was born in St. Matthews, Kentucky, on January 3,
1913, received his B.A. in English from Indiana University in 1934, then

worked as a newspaper reporter in his hometown of Louisville, KY,

before returning to Indiana in 1937 for his M.A., which he received the
following year, writing a thesis titled Anthony Trollope 's Treatment of the

Novel. Moore then started an eleven-year association with the University
of Illinois, coming to Urbana-Champaign for his Ph.D. in English in 1938
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and completing his dissertation, Victorian Religious Liberalism Reflected
in Autobiography, in 1948. Moore's teaching career at Illinois included
the position of Assistant in English from 1938 to 1943 and Instructor in
English from 1 943 to 1 949. In 1 948, Moore was named the Director of the
Illinois Writing Clinic, reviving an entity that was created in 1 944 but had

languished following World War II. Moore then left Illinois in 1949,
Ph.D. in hand, and was hired at George Washington University at the rank

of Associate Professor. He was Chairman of Composition from 1 949 until
1977 and became emeritus in 1978. Moore died of cardiac arrest on

December 31, 1984, four days shy of his 72nd birthday.4
In terms of Moore's academic publishing, once he settled into
GWU, Moore began a long career of textbook writing, starting with Plan
Before You Write, which was published in 1950, and then with Effective

Writing, which was first published in 1955 and then updated with
subsequent editions in 1959, 1965, and 1971. All of Moore's textbooks
were published by what was then Rinehart and later became Holt, Rinehart
and Winston.
I have a few more documents, sent to me by the archivist at George

Washington University. One is a photograph, my only photo of Moore,
taken in May, 1964. Moore would have been 51, but in this photo he
appears much older, a gaunt man in a dark, loose-fitting suit and a bow tie.

His graying hair is kept short and combed straight back, exposing a high

forehead. Moore is pictured giving "congratulations" to "Miss Emily
DeHuff, a Fairfax High School senior," who "recorded the first perfect
score in the seven-year history of the University's annual English competition for Metropolitan area high school juniors and seniors."
That capsule is pretty much what I know about Robert Moore. I
have read Plan Before You Write and the first two editions of Effective
Writing. Nothing particularly earth-shattering there. In his introduction to

Effective Writing, Moore's rationale to the student writer is that "your
composition course is specifically designed to teach you efficient language habits. Insofar as a two- or three-semester course can, it is designed
first to correct unconventional habits you may bring with you to college,

since uneducated speech and writing can be the biggest obstacle to
advancement in any career to which college graduates might aspire" (3).
Thus, Moore's approach is akin to what Sharon Crowley identifies as the
"moral language" of the originators of the required composition course at
Harvard, where "the point of the required course is not to acquire some
level of skill or knowledge that can be measured upon exit; it is instead to
subject students to discipline, to force them to recognize the power of the
institution to insist on conformity with its standards" (74). Moore's texts,

large sellers that they were, broke no new ground nor advanced any new
approach or theory of composition,5 nor did they make much mention at
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all of his experience in the Illinois Writing Clinic. It is only the preface to

Plan Before You Write in which Moore invokes his clinic experience to
note that "even the college student may have less knowledge of technicali-

ties than he should" (v).
This is a story, then, that seems familiar: A graduate student is
given an opportunity to run a writing clinic (or lab or center), parlays that

opportunity into a couple of academic publications and, ultimately, a
faculty position. And once established in that position, he would leave the
writing center world far behind.6 As far as the Illinois Writing Clinic is
concerned, its origins and development and its rhetorical and political role
within a larger writing program also seem like a very familiar tale, despite
its relative obscurity. Indeed, its familiarity makes one wonder just how
many times it has been repeated in the last 50 to 75 years.
The Creation of the University of Illinois Writing Clinic
The narrative of the Illinois Writing Clinic starts in a familiar
place - in a report of a "crisis" in students' literacy skills. In the spring of

1940, the Illinois Board of Trustees authorized an investigation into "the
problem of improving students' use of English" after various Trustees
"had found through their contacts with alumni and through criticisms
which they received from those who had business and other dealings with

former students that too many graduates of the University used poor
English in their oral and written expression" (Potthoff, "The Graduation
Requirement" 1 ). The three-part solution was one that also seems familiar:

(1) the institution of a writing competency exam for students after their
sophomore year; (2) the addition of an upper division course, Rhetoric
200, for students who failed this exam; and (3) the creation of a Writing
Clinic "open on a purely voluntary basis and without fee to any student in
the University" (Potthoff, "The Graduation Requirement" 4).
According to archival records at the University of Illinois, the
specific design of the Writing Clinic evolved directly from a 1 94 1 survey
that Jessie Howard and Charles Roberts published in The University of
Illinois Bulletin. Indeed, the March 13, 1942, minutes of the Committee

on Student English, of which both Howard and Roberts were members,
indicate that Howard and Roberts began a series of reports on the use of
writing clinics and laboratories at the institutions that had responded to
their earlier published survey. It also seems that Howard and Roberts
represented different sides of this approach, Howard taking up the Writing

Laboratory cause, which would substitute one-to-one and small-group
instruction for sections of remedial writing, and Roberts championing the

Clinic, which would provide diagnostic measures and referrals more than
any direct instruction. Despite a majority faculty vote for the laboratory
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approach, at their April 3, 1 942, meeting, the committee voted to establish

a Writing Clinic, open three days per week and staffed one-half or onethird time by one instructor, someone already part of the Rhetoric staff, a

much less expensive proposition than a full-blown writing laboratory.
The earliest published report of this Clinic comes from its first
director, W. G. Johnson, in a 1945 article in the Illinois English Bulletin.

Johnson presents the "charge" of the Clinic, as described by H. N.
Hillebrand, the Head of the English Department, in a 1 944 letter to Illinois
faculty:

The Writing Clinic is designed to analyze the writing difficulties
which the student encounters, to provide the advice necessary for
him to remedy them under his own "power," and to determine the

effectiveness of his remedial efforts. The general purpose is to
help the student up to the point where he can exercise intelligent

self-direction in overcoming his own difficulties; the clinic does
not supervise writing or provide tutoring, (emphasis added 9)

This language - and the contrast to a writing laboratory which
would "supervise writing" and "provide tutoring" - speaks to the power
of Charles Roberts' design for the initial Clinic and echoes Roberts' Clinic
description from his 1 94 1 survey: "The clinic, as usually set up, is simply

an office in which a student's writing difficulties are diagnosed and
prescribed for" (89). Indeed, similar descriptions would appear continually in committee minutes, promotional materials, and outside publications, including Moore's two published descriptions of the Clinic. For
instance, in its December, 1943, report, the Senate Committee on Student
English recommended that "a writing clinic should be established in the
University to guide students toward intelligent self-direction in overcom-

ing their own difficulties. The Clinic would not supervise writing or
provide tutoring, but it would diagnose weaknesses and suggest corrective
procedures." Edward Potthoff, the chairman of the Committee on Student
English, described the Clinic in very similar - if not identical - terms in
a 1945 College English article:
[The Writing Clinic], which is open on a purely voluntary basis
to any student in the university, is designed to analyze the writing

difficulties which he encounters, to provide the advice necessary
for him to remedy them under his own "power," and to determine

the effectiveness of his remedial efforts. In general, the clinic
seeks to help the student up to the point where he can exercise
intelligent self-direction in overcoming his difficulties; it does
not supervise writing or provide tutoring. (161-162)
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The role of the Writing Clinic, then, was to provide instructional
support up to a point - it would provide the "volunteer" student an idea as

to what the problem might be and would let him or her know if those
problems persisted, but it was the student's responsibility to find the
proper long-term instruction, whether that meant additional coursework
or tutoring. W. G. Johnson points out this role in his 1945 description,
offering the suggestion that "since the Writing Clinic is not a tutoring
agency . . . [and] if the counsellors in the clinic are not only to analyze the

student's difficulties but also to suggest remedies, the Senate Committee
on Student English and the Department of English will need to provide the
students with means for overcoming their difficulties" (11). Furthermore,

many of our students are unable to remedy difficulties "under
their own power." With the exception of some of the foreigners,
none of the students who came to the Clinic had been trained to

exercise intelligent self-direction. If the University does not want

to deny such students degrees because of poor English, it should
supply them with means for removing their difficulties. (13)
The contradiction here is that one would think that these "means

for removing their difficulties" would be put into place at the same time
the Clinic was established, but this evidently was not the case. Perhaps the
true motivation for the creation of the Clinic comes from Edward PotthofP s
description of the entire program, one in which the Clinic is offered as the
"carrot" to counter the "stick" of a required proficiency exam: "The clinic

was established partly in order that students who have difficulty in
meeting the graduation requirement already discussed would have no
ground for objecting that the various facilities necessary to enable them to

meet it are not available to them" ("The Program for Improving Students'
Use of English" 1 62). Thus, in the scheme of the entire Rhetoric program,

the Clinic played a rhetorical role, one that was not necessarily about
ensuring literacy standards, nor was it about "punishing" under-prepared
writers. As noted in the November 14, 1951, Committee on Student
English meeting minutes, "It was observed that it has been past policy not

to make the Committee a disciplinary agency, but to use the Clinic, in
conjunction with the Qualifying Examination and Rhetoric 200, as motivational devices." Instead, the intent was to create a powerful symbol of
student support - a function that will seem quite familiar to contemporary
writing center directors.

While the Clinic was "allowed to lapse during the confusion of
post-war expansion" (Moore, "The University of Illinois Writing Clinic"
9), by 1 948 the Committee on Student English "expressed the desire to see

the Writing Clinic again in operation. Professor Roberts explained that it
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can be revived whenever room and personnel are available." That personnel would come in form of Robert H. Moore, a long-time instructor in
English who was just short of completing his dissertation. Moore was one
of a stable of Rhetoric instructors led by Charles Roberts, whose influence

must have been considerable. Roberts had introduced a graduate course on
"The Theory and Practice of English Composition" in 1945 (see Roberts,

"A Course for Training Rhetoric Teachers"), and Moore had served

Roberts and the Committee on Student English previously, not just in his

publications in Illinois English Bulletin, but as a researcher of "the
standards used in the grading of papers in the Qualifying Examination in
English," for which Moore was paid $2.25 per hour.
By April, 1 948, the Committee minutes report that the Clinic was

to be reopened, and on May 13, 1948, "the Committee discussed ways of
publicizing the newly revived Writing Clinic." One method was to run an
article in the June, 1 948 , Faculty Bulletin, which echoed familiar language

for its faculty audience:

The clinic, designed for students whose written English is unsatisfactory, will have three major objectives. They are to analyze
the writing difficulties, to provide the advice necessary to remedy
them, and to determine the effectiveness of remedial efforts. . . .

The clinic will not supervise writing or provide tutoring. However, it may, in some cases, advise a student to enroll in some
particular course or to employ a tutor. ("English Department
Clinic Re-established" 5)
By October of 1 948, the Clinic blurb in the Faculty Bulletin seems

to have softened its tone, perhaps in an effort to draw more students:
"Students may come to the Clinic at any time during the semester and may
cease to attend whenever they feel they have secured all the assistance they

need. There are no classes, and no credit for attendance. All the work is
handled through individual conference and individual recommendation
of work designed to remove the student's deficiencies" ("Writing Clinic"
9)J

Once he had completed his Ph.D., Moore would stay on as
Director of the Writing Clinic, a one-person operation open 10 hours per
week, and his publications of these experiences would largely continue to
deliver the Committee on Student English message. In a 1948 account of
the Rhetoric Program, he wrote, "[The Writing Clinic] is not a tutoring
bureau, and it is only incidentally a writing laboratory. It attempts to
discover the student' s chief weaknesses and to suggest remedial measures
he himself may pursue" ("The University of Illinois Rhetoric Program" 56). In "The Writing Clinic and the Writing Laboratory," Moore seems to
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be presenting an amalgamated description of clinics and laboratories
nationwide. However, his descriptions particularly apply to the Illinois
Clinic, at least in terms that were endorsed by the Committee on Student
English. For example, Moore writes that "the clinic is not, as a rule,
concerned with the direct supervision of remedial efforts, with providing

extensive tutoring; it is therefore most satisfactory as a supplement to a
wider remedial program" (390).
What has made Moore's article the focus of so much vitriol is his

specific terminology. Moore's descriptions are repeatedly "clinical" in

the medical sense: "removal of specific deficiencies," "diagnosis and
prescription," "remedial treatment" all call to mind the white-coated and
white-masked technician fighting the "disease" of bad student writing.
Such language, Peter Carino writes, "degrades students by enclosing them

in a metaphor of illness" ("What Do We Talk About" 33). The other
disturbing aspect of Moore' s College English article is its repeated jabs at
students themselves: their motivation, their commitment, their skills. For
instance, he writes, "The more intelligent and eager the student, of course,
the easier it is to discover the difficulty in the first place and to determine

means to enable him to remove it" (390), and "the laboratory is a highly
successful remedial device for those students who are willing to make
intelligent use of the assistance provided" (392). These claims are consistent with the design of the Illinois Writing Clinic - one that ultimately
placed the responsibility for improvement on students themselves, whether

that meant hiring a private tutor or completing grammar and usage
exercises. The approach says a great deal about the university' s disdain for

the entire enterprise of remediation, despite the extensive machinery put
into place to combat the "problem" of poor student writing.
It is not surprising, then, that in 1 956, Charles Roberts announced
in College Composition and Communication (of which he was editor from
1950 to 1952 [Goggin]) that by fall 1960 the University would discontinue
offering sections of Rhetoric 100, its "sub-freshman, non-credit course in
English fundamentals," required of students who scored below a certain

level on the university's writing placement exam ("CCCC Bulletin

Board" 50). Despite nearly 1 5 years of work by the Committee on Student

English, the "problem" of students' poor writing performance persisted,
and the solution for Roberts was a sink-or-swim approach and an attitude
reflected in Moore's 1950 article. In his article on the Illinois decision,
Harris Wilson writes, "The sad fact is that studies show that four out of five
of the students originally sent to Rhetoric 1 00 are out of the university on

academic deficiencies by the end of their third semester. Consequently,

for many students Rhetoric 100 would seem merely to postpone an
inevitable and tragic consequence" (7 1 ). As has always been true for most
institutions' relationship with under-prepared students, responsibility for
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student success was shifted from the institution to the individual. Certain

machinery constructed in the name of "salvation" was disassembled, the
missionaries retreated, and the natives were left to languish in their error-

filled lifestyles.

Still, the Illinois Writing Clinic lived on, and Moore's 1948
description and subsequent reports by Moore' s successor, Albert Tillman,
give some indication as to the reasons for its endurance. Moore's Illinois
English Bulletin account of the Writing Clinic, as I noted previously, is
quite a contrast in tone, if not in content, to his College English piece.8 We
first find that the Clinic was not necessarily a field hospital for the least
prepared writers. As the Committee on Student English minutes described, the Clinic played a middle role between the English Qualifying
Examination, given to students after their sophomore year, and Rhetoric
200, the course to which students who failed the EQE were assigned. As
Moore noted in a paragraph worth quoting in its entirety,

Although [the Writing Clinic] is open to all students, including
graduate students, it is primarily designed to provide assistance to

upperclassmen whose deficiencies in writing skills are not sufficiently great to justify them a degree until they have successfully

passed a three-hour remedial course - Rhetoric 200 - but who
are yet unsatisfied with their own ability to express themselves
clearly and effectively in their course examinations or papers.
Such students are customarily aware of their own weaknesses.
They are weak in punctuation, or they spell badly; their writing is
habitually too general, or they do not know how to organize their

term papers or examination answers. Their course grades, consequently, suffer, and they want to know what to do about it. The
Clinic attempts to provide them with suggestions for constructive

self-help. ("The University of Illinois Writing Clinic" 9)

In his 1948 article, Moore's tone toward students and their
responsibility is also much softer than would appear eighteen months
later. He notes that "consultation with the Clinic is voluntary, and this is
perhaps its strongest point. . . . Some have been advised to come in by their

instructors or the deans of their colleges; if they come reluctantly, little
good, perhaps, results, though even here informality and sympathetic
friendliness sometimes transform reluctance into willingness and potentially successful effort" (9). As anyone who has worked in a writing center

where compulsory attendance is the norm can attest, Moore's description
is right on target. This way of thinking is also the ingredient that would
allow the Writing Clinic - or any clinic, laboratory, or center - to survive,
if not thrive. After all, one major flaw in the belief that early writing centers
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were all about quarantined students endlessly filling out drill-and-practice

worksheets is that if attendance were voluntary - as was true in Illinois
and other places - students would simply vote with their feet and not visit.
If a writing center is to thrive, as any contemporary writing center director

knows, its primary constituents, students, must be satisfied with its
services.

Still, based on his published writing, Moore was not exactly a
champion of the cause of under-prepared students. In his earliest pub-

lished piece in Illinois English Bulletin, the same issue in which the
Writing Clinic was first described by W. G. Johnson, Moore characterized
the "problem" of student writing in fairly harsh terms:

In spite of the requirement of six hours of elementary rhetoric,
too many of our students, after having been passed as competent,

write a semiliterate gibberish in term of papers or discussion
examinations in their advanced courses, or in business letters
and reports after graduation. ... As all English teachers know,
most students write "English" only for their English classes, and
for the rest of their communication needs use whatever form

of pidgin comes natural to them. ("The Upperclass Remedial
English Course" 5)
Later in the article, when comparing the high-school sophomores
and college sophomores, Moore writes, "The basic troubles of the semiliterate student seem pretty much the same at both stages - except that in

college they are by four years more firmly rooted in the student's own
despair" ("The Upperclass Remedial English Course" 6). Yet this attitude
was by no means unique at the time, nor, perhaps, is it unusual today. The

entire enterprise of remediation is often cast in such terms, an elitist
disdain for students' lack of mastery of the high style of "educated"
English and a grumbling among English faculty that they need to soil
themselves by working on such issues. Susan Miller traces such thinking
back to the original purpose of college composition "as a consciously
selected menu to test students' knowledge of graphic conventions, to
certify their propriety, and to socialize them into good academic manners"
(66). One strand of the history of writing clinics, laboratories, and centers
is a history that implicates these entities in this larger status-quo-preserving enterprise (Grimm). Yet another strand, one evident from the accounts
of the Illinois Writing Clinic after Moore had left, indicates a place that is

much less driven by rigid ideology toward student error but instead one
that is shaped by those very students who came seeking instruction.
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Life after Robert Moore

As I have noted, Robert Moore left the Illinois Writing Clinic
before the fall of 1949. Taking over was Albert Tillman, a fellow English
Ph.D. student and member of the Rhetoric staff. Tillman dutifully filed
annual reports of the Writing Clinic (records exist from 195 1 until 1968),
and from these reports one can see that the Clinic's original intent not to
provide tutoring but only referrals was challenged by the reality of student
need and available resources. Tillman noted in his 1 95 1 -52 report that "the

English Writing Clinic has been conducted during the 1951-52 year
according to the policies stated by Mr. Robert Moore in the Illinois English

Bulletin of November, 1948." However, Tillman commented that

the clinic went beyond its intended function and worked
with twenty-one students who were registered in Rhetoric

courses. . . . Nine came either because their teachers were not

available, even during scheduled office hours, or because the
teachers made the students feel that they were unwelcome or
insignificant. . . . These students voluntarily came to the clinic for

many appointments and all of them improved in their writing.
These facts indicate that the low grades which the students had

received were more a measure of the teachers' indifference to the
students than of the students' lack of interest and ability.

Tillman, as many current writing center directors would understandably do, shifts responsibility for students' writing back to the
classroom teachers, becoming an advocate for students. In this report, he
noted, "Probably the most valuable asset of a service such as the writing
clinic is a group of satisfied, grateful users of that service. The clinic strives
to make every caller feel that he is welcome and that a sincere effort will

be made to help him overcome any difficulties which he may have in his
writing. With such an informal, friendly approach, the clinic can accomplish much." We also learn that year that the Clinic met with 84 students
for 388 appointments or an average of five appointments per person,
certainly not the kind of contact one would expect if the Clinic was only
concerned with "diagnosis" and "follow-up."
The pattern of usage would remain fairly consistent over the 1 7
years for which records exist. The number of students who visit the Clinic
would rise and fall, growing to 297 in 1 954/55 but dropping to 89 in 1 957/

58, and reaching a peak of 316 in 1965/66. The number of sessions per
student was consistently between 4 and 6 over this period, and these usage
patterns were a function of several factors: ( 1 ) Tillman consistently noted
in his annual reports that the Clinic was overloaded at various times or by
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students working on particular tasks, and staffing was consistently one
person at a time though total hours varied from 10 hours per week in the
early 1 950s to 40 hours per week by the mid 1 960s. (2) A large number of
appointments in the early years of the Clinic were to help students prepare

for the English Qualifying Examination. During a short period, students
who failed the EQE also used the Clinic to review their results, but this
taxed the available resources and was dropped. In the mid 1960s, usage
went up when the university no longer required students who failed the
English Qualifying Exam to take Rhetoric 200; instead, they were urged
to attend the Writing Clinic before re-attempting the exam. Finally, the
exam itself was dropped in the late 1960s, and one must imagine that
business at the Writing Clinic dropped off as a result. (3) Increases in

business were also seen from occasional programs aimed at targeted

students, whether that was athletes in 1960-61, law students in 1962-63,
or other targeted graduate programs throughout the years.
Overall, Tillman seemed to run an operation that would sound
quite familiar to most contemporary writing center directors. In his 195354 report, he noted that

the Writing Clinic is an ideal teaching situation - one teacher and
one student sitting down informally to talk about writing, or a

piece of writing, because both see a need for improvement.

Therefore, it should not be surprising (although it is pleasantly so)

that students rather frequently comment that they have learned

more in a few visits to the Clinic than they have in a whole
semester of Rhetoric. Such expressions, true or not, are warm
compensation for long hours at the Clinic desk.
Albert Tillman long sat at that desk, from 1949 until 1982. The

endurance of the Writing Clinic might come as a surprise to most
contemporary writing center directors who see their budgets and existence

continually threatened. However, the Illinois Clinic took advantage of the
fact that it was a small, low-profile, relatively inexpensive operation.
Tillman always had a partial appointment in the Clinic and other instructors came from the pool of graduate students who were teaching rhetoric
classes. According to the Illinois Board of Trustees Records for the last
year of his appointment, 1981, Tillman had the lowest salary among
English Department faculty, little more than one-third of the highest paid

faculty member even though Tillman by this point had been with the
English Department for over 30 years.
One other constant that kept costs down was that the number of
students who used the Writing Clinic was never particularly high, not for
a state institution that had nearly 17,000 total students in 1950 and nearly
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28,000 in 1 965 (University of Illinois at Champaign-Urbana). As a result,
it likely was easy to keep the Clinic going; after all, English Departments
and most universities are essentially conservative places: when entities
such as writing clinics are established, particularly if they continue to play

a certain rhetorical or political role and they do not take up too many
resources, they will tend to stick around for a long time. Perhaps this
longevity can also be explained by the mutual relationship between the
Writing Clinic and the Rhetoric Program. Nancy Grimm, drawing upon
family systems therapist Harriet Goldhor Lerner, sees such relationships
as long-standing, a result of Modernist assumptions, and antithetical to the

development of either entity: "As long as writing centers enable students
to get through the system, the system has no reason to change. Conforming

to the system and seeking approval from it does not result in improved
relationships or improved practice" (85). By all accounts, practice in the
Writing Clinic was quite consistent for a very long time.

Surviving the Sixties
According to Albert Kitzhaber, by the early 1 960s, writing clinics

nationwide were closing, particularly as under-prepared students were
being redirected toward two-year colleges, and many four-year institutions became more selective. As Kitzhaber notes, "Mainly because of the
much diminished interest shown by the better colleges and universities in
this kind of student in the last few years, writing clinics and laboratories

are on the decline" (121; see also Boquet 471-72).9 This brief hiatus
occurred before the advent of open admissions would bring about a new
"crisis" in students' literacy skills and a renewed interest in the concept of

a Writing Laboratory (Boquet; Carino "Early Writing Centers"). Nevertheless, as I noted earlier, of the three components created in 1 942 - ( 1 ) the

English Qualifying Exam; (2) Rhetoric 200, the course for students who
would fail that exam; and (3) the Writing Clinic - it is only the Clinic that

would survive the scrutiny of the late 1960s and live into the 1980s.
Rhetorically, it was hard to argue with, financially it used few resources,
and politically it would continue to send a message that something was
being done about students under-prepared for writing at the University.

By the late 1960s, amid new pressures and a new "crisis" in

literacy, it is interesting to note that it was not the Writing Clinic that was

turned to; instead, the Committee on Student English created a subcommittee to study the feasibility of creating a Writing Laboratory, one that

would co-exist with the Writing Clinic but be primarily dedicated to
working with disadvantaged students admitted through the University's
Student Educational Opportunities Program. By the 1968-69 academic
year, the Writing Laboratory was in full force, a much larger operation
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than the Clinic ever was or ever would be, but also a set up quite
differently, being established as a one-credit pass-fail class rather than a
place for drop-ins or referrals. And like the Writing Clinic, the Writing
Laboratory had a long life, existing in the Course Catalog until 1996 and
being renamed "Rhetoric Tutorial" the following year when the EOP
Rhetoric Program was renamed the "Academic Writing Program," which
it remains today (Pemberton). As for the ultimate fate of the Writing Clinic

and Albert Tillman, it is clear that the Clinic disappeared once Tillman
retired in the early 1980s. Dennis Baron, a current member of the Illinois
English Department who had some overlap with Tillman, responded to
my email inquiry to fill in the pieces of the last days of the Writing Clinic.
He writes,
Until the 1980s, the Writing Clinic remained a well-kept secret in

the English Department. It was always too small to serve general
university needs, or even general department needs. Under Al, it
was probably a one-man show run out of his office. When he
retired, it was staffed by one or two part-time graduate students,

and was still hidden away in a small office. . . . The Clinic was
considered by TAs to be a plum assignment, since there was little
in the way of preparation, no take home work, and when they were
not seeing students they could read or work on their dissertations.

Thus, from 1944 until 1982, with a couple of years hiatus
following the end of World War II, the University of Illinois Writing
Clinic plugged along, never growing much in size, but always serving a
certain political and rhetorical purpose. For a long while it was the good

cop to the bad cop of the English Qualifying Exam, but when that
requirement was eliminated in 1968, the Writing Clinic persisted, filling
a comfortable niche, expending few resources, ruffling few feathers. In its

Summary Report of April, 1969, the Committee notes that "the long
established Writing Clinic, directed by Prof. A. C. Tillman, 311 English
Building, no longer tutors persons for the [English Qualifying Exam], but
serves mainly counseling referrals and a few thesis writers." And that is
what Albert Tillman would do for another 13 years.
The Idea of Robert Moore

I am not above criticism for allowing my initial reading of
Moore's article to reinforce my notions of writing center history. Like
many, I read and re-read North's "Idea" article, where I first came upon
his reference to Moore. For my dissertation literature review, I then
tracked down Moore's article, pulling that dusty bound copy of College
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English from the library shelf. My use of Moore's ideas was no less
emphatic than North's, as I show in the following excerpt:

Moore's article represents a turning point of sorts in writing
center literature. Writing labs had become fully associated with
"drill-and-practice" remediation . . . and would spend the next
forty years trying to escape this "stigma." . . . Moore's presentation of survey results is filled with an attitude toward remediation
that can only be called "regretful." Though Moore aims to give an

overview of what services are available for students in need, he
discounts the potential effectiveness of these methods "since only

the intelligent and eager student can be wholly successful in
applying even the best self-help measures" (390). This transfer of
responsibility upon the "motivated" student conveniently removes responsibility from the institution. In the best case, as
Moore claims, "the laboratory is a highly successful remedial
device for those students who are willing to make intelligent use
of the assistance provided." (392)
Thus, what I thought then was that my search for Robert Moore
was complete, that Moore was yet another (or perhaps the most important)

in a long line of narrow-minded academics whose characterizations
consign writing centers to basements and marginality. In other words, the
evidence I gleaned from Moore's article fit my "theory" of writing center
history, just as they did for North. 10 However, my search for Robert Moore
complicates my neat theory, my notions of linear writing center history.

The misuse of writing center history is also marked by a reluctance to acknowledge that the history even exists. As I pointed out earlier,

despite the work of Peter Carino ("Early Writing Centers"; "Open
Admissions") and Beth Boquet, the prevailing notion found in a great deal
of writing center scholarship is that the history of our field is one best

written after 1970. It is not difficult to find statements written in the last

15 years such as "Once a rare phenomenon limited to a few innovative
schools, the writing center or writing lab is now a common program in
colleges and universities" (Haring-Smith, et al 1), or "If you look back at
the history of writing centers, you will discover that few existed before the

1970s" (Bower, et al 1). 11 In a recent thread on the listserv WCenter,
readers were asked to report on the age of their writing centers. Eighty- two

institutions were accounted for, and the average starting date was 1987.

The most common starting decade was the 1980s with 28 centers,
followed closely by the 1990s with 25 centers starting then. Only one
center reported a lineage back to the 1 950s and only one back to the 1 960s.
Certainly many of these centers in their present form were started within
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the last 1 5 years, but many, such as the one at Illinois, have a much longer

history, one of which current directors are only rarely aware. By most
contemporary accounts, it would seem a very young field indeed.
This fountain of youth, however, is not supported by the historical

record. One need only to go back to Moore' s 1 950 College English article
when he reported that "70 percent of the colleges indicating the nature of

their remedial work either now use or are considering using the clinic or
laboratory in the solving of students' writing difficulties" (388). While
this claim was based on a survey conducted in the 1940s, the relative
visibility of writing laboratories and clinics was clear well into the 1 950s.

Of the first seven years of the Conference on College Composition and
Communication - 1950 to 1956 - workshops on writing clinics or laboratories were held at six of them and reported on in the pages of College
Composition and Communication. Furthermore, during the decade of the
1950s, specific references to writing clinics, writing laboratories, or
tutoring programs akin to writing center work (including peer tutoring)
appeared in the pages of College English and College Composition and
Communication twenty-five times. The attitudes toward such entities
were not always positive, such as Herbert Creek's 1955 comment that
"Writing clinics for feeble students were established here and there" (9).
However, the greatest testament to the prevalence of the writing clinic

"phenomenon" was that it could be satirized in James Ruoffs 1958
College English piece "The English Clinic at Flounder College," where

we find that

this new approach has enabled our English instructors to so
reduce their teaching responsibilities that their students no longer
interfere with their work. Liberated at last from any compulsory

responsibility to meddlesome, inquisitive students, they are free
to devote as much time as they wish to more important activities

like questionnaires, committee meetings, conventions, hiring
interviews, and research. (351)

Perhaps the invisibility of this history is a testament to its
ordinariness. Descriptions of the Illinois Writing Clinic never trumpeted
a "new" innovation in the teaching of writing, a superiority over classroom
methods, or the clinic as a safe-house for the beleaguered student, as many

writing center accounts after 1970 do. If anything, it simply made sense
to teach writing one-to-one just as it does now. Of course we created a
Writing Clinic and then a Writing Laboratory. How else were we to deal
with the issue of helping students to improve their writing? Early writing

clinics don't merit bronze plaques or window displays in university
libraries. They are places where learning and teaching went on, just as
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might happen in the classroom, the faculty office, the cafeteria, or the
poolroom.
Our field's historical amnesia is also, perhaps, a function of our

growth as an academic discipline. Lepenies and Weingart note that
disciplinary histories "serve the function of legitimation" (xv) of that
discipline. Furthermore, "Histories of disciplines are being written and
rewritten, to extend the present (or what is to become the future) as far as

possible into the past, thereby constructing an image of continuity,
consistency and determinacy" (xvii). In this way, believers in a writing
center field created largely after 1970 extend their belief that contemporary developments in what we know about student writing and learning the process movement of the 1970s - best inform current writing center
practice. What occurred prior to 1970 was surely tainted by the stain of
"current-traditional rhetoric," a veritable (James) Berlin wall of belief.
Consider the "call to arms" issued in 1980 by Lil Brannon and Stephen
North in their editorial for the inaugural issue of The Writing Center

Journal :

Writing centers are at crucial junctures in both their political and
scholarly growth. Perhaps it would be most apt metaphorically to
say that in both contexts writing centers are adolescent, and that
while the future is bright with promise, it is full of deadly threats

as well. (1-2)
The sense of newness and its concomitant instability and urgency serve
well the notion that writing center directors must be ever vigilant to ensure

their survival. To believe that writing centers are long-standing, fully
enmeshed in the fabric of teaching and learning at many institutions,
threatens an identity that is the warp and woof of most contemporary
writing centers. Certainly, writing centers continue to confront their
enemies and challenges. However, my reading of writing center history
indicates that enemies and challenges are long-standing as well. Some
writing clinics close; most plug on in relative obscurity; and many others
live multiple cat-like lives.
So has this article been my attempt to "remediate" Robert Moore' s

reputation? I suppose in the most obvious sense I am working on the
presumption that writing center history is much more complex than many
contemporary writing center theorists, directors, and tutors acknowledge.

Rather than a period of darkness followed by an age of enlightenment or

an age of youthful idealism followed by a contemporary world of
cynicism and "accountability," the history of writing centers, labs and
clinics - and of those who create, direct, work in, research and write about
them - is a history that is best written as an always incomplete narrative.
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Moore's 1950 College English article seems to say more about those who
have used it as an example than it does about the reality of labs and clinics
at the time or about Moore's attitude and beliefs. Moore's first sentence -

"writing clinics and writing laboratories are becoming increasingly popular among American universities and colleges as remedial agencies for

removing students' deficiencies in composition" (388) - particularly
those final eight words and the attitudes and practices implied, are
thoroughly intertwined with contemporary writing center practice, as a
sort of "ghost dance" we perform against the powerful forces aligned
against us. What I would like to see is that our practices be shaped by rich

historical accounts, not reactionary movements based upon "us-versus-

them" dichotomies.

Writing center history as a means of validating contemporary
beliefs will always be subject to overgeneralization and distortion. Instead, the search for Robert Moore and other figures in writing center

history shows that what we know now is contingent upon a partial
knowing of what has previously occurred. We must continue to piece
together this history, to write the narratives that tell us where our field has

been and where it might be heading, but at the same time we must realize

that these narratives like all narratives (like this narrative) are subject to
the perspectives, desires, and goals of those who tell them.

Notes

1 This research was partially funded through a grant from the
International Writing Centers Association. Thanks to William Maher,
Robert Chapel, and Ellen Swain of the University of Illinois Archives, to
Evelyn Schreiber and Lyle Slovick of George Washington University,
and to Libby Miles and Robert Schwegler of the National Archives of
Composition and Rhetoric/Richard S. Beai Papers at the University of
Rhode Island. Thanks also to Beth Boquet, Anne Ellen Geller, Jon Olson,

and two WCJ reviewers for their comments on earlier drafts of this article.
2 The earliest misuse of Moore's article came in 1956 when

Stanton Millet and James Morton reported on their Writing Laboratory at
Indiana University and took umbrage at Moore ' s alignment of writing labs
and clinics with remediation. They note, "Instead of compulsory work for
the poorest students, [our lab] offers informal supplementary help for the

great middle class of composition students, those who are doing only
average work and want to improve" (38). What they did not know was that
the University of Illinois Writing Clinic was not targeted at the "poorest"
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students - they were required to enroll in a class - nor was it compulsory.

For its entire life, nearly 40 years, attendance at the Writing Clinic was
voluntary. An additional irony is that Moore received his B.A. and M.A.
from Indiana and was an English tutor there.
3 All references to records in the University of Illinois Archives
come from Record Series Numbers 4/2/823 and 4/2/23, the records of the

Senate Committee on Student English.
4 Another irony of this narrative is that Moore died of a heart attack

just three months after North singled him out in "The Idea of a Writing
Center"!

5 Moore identifies this "middle-ground" approach in his introduction to Effective Writing , noting that the handbook section "attempts to

find a compromise between the liberal and the conservative positions" (v).
Indeed, Richard S. Beai, an English professor at Boston University and
Holt, Rinehart' s primary reviewer of textbooks, noted in his comments on
the original manuscript that Moore's text was marketable because of its
middle-of-the-road approach.

6 Moore may have been involved in previous incarnations of the
current Writing Center at George Washington University, but none of his

contemporaries who responded to my inquiries indicated such. Moore did
chair a 1 965 CCCC workshop on "New Approaches in Teaching Composition" in which writing laboratories were offered as "the best way to teach

composition" (208). However, the published account of that workshop
does not mention any contribution by Moore on the topic.
7 The consistency in the ways that the Clinic was described in
"official" publications is remarkable over the course of its existence.
Compare the 1948 blurb ("Students may come to the Clinic at any time
during the semester and may cease to attend whenever they feel they have
secured all the assistance they need. There are no classes, and no credit for

attendance. All the work is handled through individual conference and
individual recommendation of work designed to remove the student's
deficiencies.") with this brief description from the 1982 university catalog: "Any University student who has a writing problem (organization,
punctuation, grammar, and usage) may consult the English Writing
Clinic. . . . All the work in the clinic is done in individual conferences and

attendance is voluntary. Students may seek help on their own or they may

be referred to the clinic by their instructors or by the deans of their
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colleges." It is perhaps most interesting to note that deleting the phrase of

contention - "designed to remove the student's deficiencies" - has been
the only significant change.
8 It at first seemed mysterious to me why Moore published his
account in College English and not in College Composition and Communication, of which Charles Roberts was editor. The answer was, most
likely, one of timing. Moore left Illinois in the fall of 1 949, and the G WU

press release of September 16, 1949, notes that Moore's article would
appear in a subsequent edition of College English. That article came out
in April, 1950; the first edition of CCC was March, 1950, and it's likely
that Moore simply wrote and submitted his piece before CCC was created

at the 1949 NCTE convention (Goggin 43). During the period when

Moore placed several articles in Illinois English Bulletin , Roberts was the
editor of that journal.

9 Kitzhaber's comment comes in the context of his report on the
writing program at Dartmouth, which had maintained a writing clinic
since the early 1940s, one that is cited as a model in Charles Roberts' 1 941

survey. However, by the early 1960s, Kitzhaber saw that the Dartmouth
Writing Clinic was underutilized and allowed faculty outside of English
to confirm "their belief that good writing is solely the business of the
English department, and that they themselves need assume no responsibility for helping to maintain acceptable standards of writing in their
courses, except to send the worst offenders among their students to the

clinic" (115). As a result, Kitzhaber's recommendation was that the

Dartmouth Clinic be closed.

10 When I asked Stephen North why he chose Moore's article, he
wrote to me that he "simply turned up that piece because it was in a
relatively major journal. And since it articulated what I understood then and now, for that matter - to be a widely held view of labs/centers and
their functions, I adopted it for emblematic purposes" ("Re: Historical

Question").
11 As far as I could trace, the history of writing clinics as a
recognized entity goes back to 1929, when Warner Taylor of the University of Wisconsin found that six institutions had created English "clinics";

however, Taylor notes that "in theory the project is excellent; in practice
it may prove of little value through the lack of cooperation accorded by
departments other than English" (31).
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